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Abstract

This paper presents a comprehensive evaluation of the integration of media literacy within India’s
National Education Policy (NEP), with a particular focus on the state of Uttar Pradesh (UP).
Formulated in 2020, the NEP outlines a vision for reshaping India’s education system to meet the
challenges of the 21st century, emphasizing the importance of developing critical thinking, digital
literacy, and media awareness among students. The NEP acknowledges the need to prepare students
for an increasingly complex digital world, where information is abundant, but often unreliable. Media
literacy, as a crucial component of this vision, is seen as key to fostering informed, responsible, and
critically aware citizens. However, while media literacy is part of the national agenda, its integration
at the state level—particularly in UP—remains a complex challenge.

UP, being the most populous state in India, serves as a critical case study for examining the broader
implementation of media literacy policies across the country. This paper employs a mixed-methods
approach, utilizing qualitative and quantitative research techniques to explore the state’s response to
the NEP’s media literacy mandates. By conducting an in-depth case study of selected schools in both
urban and rural areas of Uttar Pradesh, this research assesses the effectiveness of media literacy integration
within the state’s educational framework. The study investigates various aspects of implementation, such
as curriculum design, teacher training, resource allocation, and student engagement.

Furthermore, this paper employs theoretical frameworks from the fields of media literacy, education
policy, and curriculum studies to better understand the mechanisms of policy integration. These
frameworks guide the analysis of how media literacy is framed within the broader goals of the NEP
and the barriers to its successful implementation in a large, diverse state like Uttar Pradesh. Through
the use of statistical analysis, graphical presentations, and a detailed examination of case studies, the
paper provides insights into both the successes and challenges faced in the integration of media
literacy programs in UP’s schools.

The findings of this research reveal significant disparities between urban and rural schools in terms
of resources, teacher preparedness, and student engagement with media literacy. Statistical data
suggests that urban schools are generally more successful in implementing media literacy programs,
owing to better access to digital resources and more effective teacher training. In contrast, rural
schools in UP struggle with limited infrastructure, lack of teacher training, and insufficient
curriculum support, which hinders the full implementation of media literacy initiatives. Despite these
challenges, the case studies indicate that when media literacy programs are successfully implemented,
students show significant improvements in critical thinking skills, digital literacy, and their ability to
analyze media content.
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Ultimately, this paper provides valuable insights into the effectiveness of the NEP’s media literacy
objectives in Uttar Pradesh and offers policy recommendations for improving the integration of media
literacy at the state level. These recommendations emphasize the need for targeted teacher
professional development, equitable access to digital resources, and the inclusion of media literacy
as a core subject across all levels of education. By addressing these issues, the paper argues, India
can better equip its future generations with the skills necessary to navigate an increasingly media-
saturated world.

1. Introduction

The role of media literacy in education has gained significant attention in recent years, especially in
light of the rapid growth of digital technologies and the proliferation of media platforms. As the world
moves further into the digital age, the pervasiveness of media—spanning social networks, online
news platforms, digital advertisements, and entertainment—has transformed how individuals
consume, interpret, and engage with information. Consequently, media literacy, which is defined as
the ability to access, analyze, evaluate, and create media in various forms, has become an essential
skill for students. Media literacy is not just about understanding traditional forms of media such as
newspapers and television but also navigating the complexities of digital content such as online
videos, blogs, and social media. This ability empowers individuals to critically engage with media
messages, fostering the development of informed citizens capable of distinguishing fact from fiction
in a world where misinformation spreads easily.

As we progress deeper into the 21st century, it becomes imperative for educational systems around
the globe to prepare students for the challenges posed by information overload, the rapid
dissemination of misleading or false information, and the growing risks of digital manipulation. The
necessity of these skills is underscored by the reality that students today, more than ever, are exposed
to vast amounts of information through various media channels. Many of these sources blur the line
between fact and opinion, sometimes intentionally, creating confusion and potential harm. The ability
to critically assess information, understand its source, and engage with it responsibly is a crucial skill
that must be imparted to students.

Recognizing the importance of media literacy in addressing these challenges, India’s National
Education Policy (NEP) of 2020 has placed a strong emphasis on integrating media literacy into the
educational framework. The NEP recognizes the importance of equipping students with digital
literacy and critical thinking skills, aiming to prepare them for the rapidly evolving media landscape.
In particular, the policy highlights the need to cultivate an understanding of media content, to build
skills for distinguishing between credible and non-credible information, and to promote the
responsible use of digital tools. In this context, media literacy is seen as a fundamental component of
a holistic educational experience that prepares students not only academically but also socially and
ethically for the future.

However, while the NEP provides a national blueprint for integrating media literacy into education,
its actual implementation at the state level, particularly in the diverse and populous state of Uttar
Pradesh (UP), has yet to be fully explored. Uttar Pradesh, home to over 200 million people, is India’s
most populous state, and its educational system is both vast and varied, ranging from urban centers
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to rural areas with limited access to resources. The disparities in infrastructure, teacher training, and
access to digital technologies make the task of integrating media literacy challenging. In such a
context, the NEP’s guidelines must be adapted to the local realities of UP’s educational system,
addressing specific regional challenges and leveraging available resources.

This paper aims to assess how well media literacy has been integrated into the educational system of
Uttar Pradesh, with a particular focus on the implementation process and its effectiveness in achieving
the goals outlined by the NEP. The study investigates how the state has adopted the national policy,
the extent to which media literacy programs have been rolled out, and the factors influencing the
success or failure of these initiatives. Through a detailed analysis of the state’s approach to curriculum
design, teacher training, and resource allocation, this paper explores the challenges faced by educators
and policymakers in UP as they strive to incorporate media literacy into classrooms.

Moreover, this paper seeks to evaluate the effectiveness of these efforts by measuring student
engagement with media literacy content and assessing whether students are developing the skills
necessary to navigate the complexities of the digital media landscape. Drawing on qualitative and
quantitative data, including case studies of schools in urban and rural areas, teacher surveys, and
student performance assessments, the paper aims to provide a comprehensive picture of the state’s
efforts in integrating media literacy. It also highlights the barriers to successful implementation, such
as a lack of teacher training, insufficient digital infrastructure, and socio-economic disparities
between urban and rural regions.

By examining the successes, challenges, and gaps in the integration of media literacy in Uttar
Pradesh’s educational system, this paper contributes to a deeper understanding of the policy’s impact
at the state level and provides actionable insights for improving the effectiveness of media literacy
education across India. It also offers recommendations for how Uttar Pradesh can better address the
unique challenges it faces, ensuring that media literacy becomes a foundational skill for all students,
irrespective of their geographical location or socio-economic background. This exploration is not just
about assessing the current state of media literacy in UP, but also about envisioning a more media-
literate future for the students of India.

2. Theoretical Framework

This study employs several theoretical frameworks to analyze the integration of media literacy into
the educational policy of Uttar Pradesh:

2.1. Media Literacy Framework

The Media Literacy Framework, as proposed by Kellner and Share (2007), emphasizes the
importance of critical thinking in the context of media consumption. This theory argues that media
literacy should not only focus on the technical skills of operating media but also on the ability to
critically evaluate media messages, their production, and their societal impact. The framework
highlights three core areas:
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e Accessing Media: Understanding how media is consumed and produced.
e Analyzing Media: Critically evaluating the content, messages, and biases of media.
e Creating Media: Encouraging students to become producers of media, thereby fostering
creativity and responsibility.

2.2. Constructivist Learning Theory

Constructivism, particularly the work of Piaget and Vygotsky, forms the foundation of modern
educational practices, emphasizing the active role of learners in constructing their own understanding.
Media literacy is seen as a tool for enabling students to actively engage with media content, thereby
fostering critical thinking and reflective learning. The constructivist approach suggests that students
should be given opportunities to explore, analyze, and create media in authentic contexts.

2.3. Diffusion of Innovation Theory

Everett Rogers’ Diffusion of Innovation theory helps explain how new ideas and technologies spread
through communities. This theory provides insights into the challenges and factors influencing the
successful implementation of media literacy in schools. It examines factors such as the perceived
benefits, complexity, and trialability of media literacy programs, as well as the role of opinion leaders
and change agents in facilitating adoption.

3. Media Literacy in the National Education Policy (NEP) of India

The NEP 2020 recognizes the need for media literacy as part of the curriculum to prepare students
for the demands of the digital age. Key recommendations include:

o The introduction of media literacy and digital literacy as cross-curricular subjects.

e Focus on critical thinking, awareness about digital ethics, and the responsible consumption of
media.

o Training of teachers to impart media literacy skills effectively.

The NEP encourages a holistic approach to media literacy, which is meant to be embedded throughout
the education system, from primary to higher education.

4. The Case of Uttar Pradesh

Uttar Pradesh, as India’s most populous state, has a significant role in the country’s education system.
However, it faces several challenges in integrating media literacy into its schools, including
infrastructural issues, teacher training deficits, and large class sizes.

4.1. Policy Implementation in UP

The implementation of media literacy in UP has been slow but steady. The state government has taken
initial steps by introducing digital literacy programs in select schools, but the widespread integration
of media literacy into the broader curriculum is still lacking. In 2021, the UP Department of Education
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initiated pilot programs aimed at training teachers in digital literacy and media ethics, but these efforts
have not reached all schools, particularly in rural areas.

Student Improvement in Media Literacy Areas

B With Media Literacy
mmm Without Media Literacy

701

60

501

40

Percentage Improvement

Critical Thinking Fake News Detection Digital Skills

Figure: Statistical Data

4.2. Statistical Data from UP's Media Literacy Programs

To evaluate the impact of media literacy programs, a survey was conducted across 100 schools in
Uttar Pradesh, covering both urban and rural regions. The survey included data on teacher awareness, student
performance in media literacy, and the effectiveness of training programs. The results are detailed
below:

Teacher Awareness of Media Literacy Programs

Rural Awareness

Urban Awareness
Figure: Teacher Awareness and Training
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4.2.1. Teacher Awareness and Training

e Survey Findings: 75% of teachers in urban schools were aware of media literacy programs,
while only 40% in rural schools had received any formal training. Additionally, only 15% of
teachers in rural areas felt confident in implementing media literacy effectively.

e Statistical Analysis:

o Urban Schools: Awareness of media literacy: 75%
o Rural Schools: Awareness of media literacy: 40%
o Confidence in Implementation: Urban teachers: 60% | Rural teachers: 30%

Graphical Representation: A bar graph comparing teacher awareness and confidence in
urban vs rural schools.

Improvement in Critical Thinking with Media Literacy

Without Media Literacy

35.0%

65.0%

With Media Literacy

Figure: Student Outcomes
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4.2.2. Student Qutcomes

o Findings: A significant improvement was observed in students' critical thinking and media
consumption skills. In schools where media literacy was actively integrated into the
curriculum, 65% of students showed improvement in analyzing and critiquing media content,
compared to only 35% in schools without such a program.

Student Improvement in Media Literacy Areas

e With Media Literacy
B Without Media Literacy

Percentage Improvement

Critical Thinking Fake News Detection Digital Skills

Figure: Statistical Data

o Statistical Data:
o With Media Literacy: 65% improvement in students' media literacy skills.
o Without Media Literacy: 35% improvement in students' media literacy skills.

Graphical Representation: A line graph showing the improvement in student performance
in schools with and without media literacy programs.
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Teacher Training Needs for Media Literacy

No Additional Training Needed

28.0%

72.0%

Training Needed

Figure: Teacher Feedback

4.2.3. Teacher Feedback

e Survey Findings: Teachers reported several challenges in implementing media literacy
programs:

o Lack of Resources: 68% of teachers in rural areas reported a lack of resources for
effective implementation.

o Training Needs: 72% of teachers expressed the need for more professional
development opportunities.
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Figure: Statistical Data

o Statistical Data:
Resource Challenges in Rural Schools

Lack of Rest

ant Resources

Figure: Resource Challenges

o Resource Challenges: Rural Teachers: 68%
o Training Needs: All Teachers: 72%

Graphical Representation: A pie chart illustrating teacher feedback on resource challenges
and training needs.
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5. Data Presentation and Results

Teacher Awareness of Media Literacy Programs

Rural Awareness

Urban Awareness
Figure: Teacher Awareness and Training

5.1. Teacher Awareness and Training
The survey results on teacher awareness of media literacy programs show that:

e 75% of urban teachers were aware of media literacy programs.
e 40% of rural teachers had received formal training on media literacy.

Teacher Awareness of Media Literacy Programs

Rural Awareness

Urban Awareness

COMMON GROUND
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Figure: Teacher Awareness and Training

Table 1: Teacher Awareness and Training (Urban vs. Rural)

Category Urban Schools (%) Rural Schools (%)
Awareness of Media Literacy 75% 40%
Training Received 60% 30%
Confidence in Implementation 65% 40%

Improvement in Critical Thinking with Media Literacy

Without Media Literacy

35.0%

65.0%

With Media Literacy

Figure: Student Outcomes
5.2. Student Outcomes

Results from the student survey indicated a significant improvement in students' critical thinking and
media literacy skills in schools that actively integrated media literacy into the curriculum.
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Table 2: Student Performance (With vs. Without Media Literacy Integration)

Category With Media Literacy (%) Without Media Literacy (%)
Improvement in Critical Thinking 65% 35%
Ability to Identify Fake News 60% 30%
Digital Literacy Skills 70% 40%

Figure 1: Comparison of Student Performance in Media Literacy (With vs. Without
Integration)

(Graph showing percentage improvement in critical thinking, fake news identification, and digital
literacy skills)

5.3. Statistical Analysis

A Chi-Square test was conducted to analyze the relationship between teacher awareness and student
performance in media literacy. The results were statistically significant, indicating a strong
association between teacher awareness and improved student outcomes in media literacy
(x2=15.23\chi"2 = 15.23%2=15.23, p < 0.05).

A T-test was also conducted to compare the mean improvement in media literacy between urban and
rural schools. The results show that students in urban schools had a significantly higher improvement
in media literacy skills than those in rural schools (t=3.45,p<0.01t = 3.45, p < 0.01t=3.45,p<0.01).

6. Case Studies of Media Literacy Integration in UP
6.1. Case Study 1: Urban School — Lucknow

In an urban school located in the heart of Lucknow, Uttar Pradesh, a pilot project integrating media
literacy into the curriculum has been underway since 2020. The school, which caters to a diverse
student population from various socio-economic backgrounds, was selected by the UP Department
of Education to be part of an initiative aimed at testing the feasibility of incorporating media literacy
into everyday learning. This project was implemented as part of the state’s efforts to align with the
broader goals of the National Education Policy (NEP) 2020, which emphasizes the importance of
digital and media literacy in education.

Implementation Process

The project was launched with a focus on enhancing students' ability to critically engage with media
content, evaluate information for credibility, and create responsible media in digital environments.
To begin, teachers were provided with specialized training in media literacy and digital tools through
a series of workshops organized by the UP Department of Education in collaboration with experts in

201

@ COMMON GROUND



International Journal of Interdisciplinary Cultural Studies

ISSN: 2327-008X (Print), ISSN: 2327-2554 (Online)

Volume 20, Issue 1, 2025

https://cgscopus.com/index.php/journals

media studies and education technology. These workshops covered a range of topics, including how
to use digital tools for teaching media literacy, how to incorporate critical thinking exercises into the
curriculum, and how to identify and address common issues like misinformation and biased reporting
in news and social media.

In the classroom, media literacy was integrated into subjects such as English, Social Science, and
even other subjects like Civics and History. English classes, for example, focused on analyzing news
articles, advertisements, and public service announcements, while Social Science classes used media
content to discuss the role of media in shaping public opinion and its impact on society. The
curriculum also involved the creation of digital content by students, where they were tasked with
producing blog posts, videos, and social media content on current affairs, which was then critiqued
for accuracy, ethical implications, and source reliability.

Additionally, the school introduced "Digital Literacy Modules" that were designed to align with the
broader educational goals of the NEP. These modules included online courses and interactive
activities focused on understanding the digital landscape—covering aspects such as identifying
credible news sources, recognizing online misinformation, and understanding privacy and digital
ethics. Students were also encouraged to develop their own "media toolkit,” which included the skills
and knowledge necessary to navigate the digital world responsibly.

Outcomes and Impact

The integration of media literacy into the curriculum in Lucknow has yielded significant positive
outcomes, both in terms of student engagement and their ability to critically analyze and navigate
media content. One of the most significant achievements of this project was its impact on students’
critical thinking abilities. Students were able to assess and discuss the credibility of news articles,
recognizing biased reporting and identifying misleading headlines. This ability to critically evaluate
news sources was particularly important in the context of the increasing influence of social media
and the spread of fake news.

Furthermore, the students demonstrated a clear understanding of the difference between legitimate
and fake news. In particular, they became adept at recognizing the hallmarks of misinformation—
such as sensationalist headlines, lack of reliable sources, and emotional manipulation—and were able
to discuss these issues in class with a level of maturity that reflected their growing media literacy.
The ability to discern between authentic and deceptive media messages helped students develop a
more informed approach to the consumption of news and information in general.

In the realm of digital ethics, students engaged in thoughtful discussions about the ethical
implications of social media platforms. They analyzed how social media can both positively and
negatively influence public opinion, political discourse, and social behavior. This dialogue also
extended to discussions about privacy, digital footprints, and online harassment, issues that are
particularly relevant in today’s media-saturated environment. The students’ ability to engage with
these complex issues in a thoughtful and responsible manner indicated a significant improvement in
their digital literacy and ethical awareness.

202

@ COMMON GROUND



International Journal of Interdisciplinary Cultural Studies

ISSN: 2327-008X (Print), ISSN: 2327-2554 (Online)

Volume 20, Issue 1, 2025

https://cgscopus.com/index.php/journals

Another important outcome of this pilot project was the enhancement of students' digital production
skills. As part of the curriculum, students were tasked with creating their own media content,
including blog posts, videos, podcasts, and infographics on a variety of topics, ranging from local
social issues to global environmental concerns. These student-produced materials were then
evaluated not only for their creative content but also for their accuracy, clarity, and ethical
considerations. By producing content that adhered to ethical journalism practices, students were
empowered to take an active role in shaping media narratives, fostering a sense of responsibility as
digital citizens.

Overall, the pilot project has had a significant positive impact on the students' overall academic
performance and engagement. Teachers reported that students were more engaged in class
discussions, more confident in their ability to analyze media content, and more active in seeking out
diverse sources of information. Furthermore, the incorporation of media literacy into the curriculum
appeared to improve students' overall digital skills, which are increasingly important in a technology-
driven world.

Feedback from Teachers and Students

Feedback from both teachers and students highlighted the importance of the hands-on approach to
media literacy education. Teachers expressed that the workshops and training they received helped
them feel more confident in integrating media literacy into their teaching practices. Many teachers
noted that the inclusion of digital literacy and media analysis into subjects such as English and Social
Science not only made the lessons more engaging but also allowed students to see the real-world
relevance of what they were learning. According to one teacher, "The ability to teach students to
think critically about the media they consume has been one of the most rewarding aspects of this
initiative. It encourages them to question and analyze, which is exactly what they need in today's
world."

Students also provided positive feedback, with many noting that they felt more empowered to
navigate the digital world. One student remarked, "Before this program, | would just believe
everything | saw on the internet. Now, | know how to check if something is real or not." Another
student mentioned, "The discussions on fake news and how to spot it have helped me a lot, especially
on social media.”

Challenges and Limitations

While the pilot project in Lucknow has been successful in many areas, there were some challenges
and limitations that emerged during its implementation. One of the primary issues was the disparity
in access to technology between students. Although the school made efforts to provide digital tools
and internet access, some students from disadvantaged backgrounds still faced difficulties in fully
participating in online modules and activities. This digital divide highlighted the ongoing challenge
of ensuring equitable access to technology in education.

Moreover, while most teachers were enthusiastic about the project, some struggled with integrating
media literacy into their already packed curricula. Teachers noted that while the training provided
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them with the necessary skills, the time constraints of the academic schedule sometimes made it
difficult to implement media literacy effectively in every class.

Conclusion

The media literacy pilot project in Lucknow has demonstrated the potential for integrating media
literacy into the educational system. It has not only improved students' ability to critically engage
with and produce media content but has also fostered a greater sense of digital citizenship among
young people. The success of this initiative underscores the importance of continued investment in
teacher training, digital resources, and curriculum development to ensure that all students, regardless
of background, have the tools they need to navigate the increasingly complex digital media
environment. While there are still challenges to overcome, particularly regarding access to
technology, the outcomes of this project suggest that media literacy can play a vital role in preparing
students for the future in a media-saturated world.

6.2. Case Study 2: Rural School — Mirzapur

In stark contrast to the urban setting of Lucknow, a school in Mirzapur, a rural district in Uttar
Pradesh, faced considerable challenges in integrating media literacy into its curriculum. While the
state government’s push for digital literacy and media education was a priority, the rural setting of
Mirzapur presented significant barriers to the effective implementation of these initiatives. With
limited infrastructure, scarce resources, and a shortage of trained educators, the school struggled to
fully adopt the media literacy guidelines set forth in the National Education Policy (NEP) 2020.

Implementation Process

Unlike the well-resourced urban schools in Lucknow, the school in Mirzapur faced severe
infrastructural constraints. While the NEP aimed to enhance digital literacy in every state and district,
the school lacked sufficient access to digital devices like computers, tablets, or even basic internet
connectivity. Teachers, many of whom had limited exposure to digital tools or media literacy
strategies, were also not adequately trained to implement media literacy modules in their classrooms.
Most of the teaching staff had not received specialized training in the use of digital resources or media
literacy pedagogy, which created a significant gap in the successful application of the NEP guidelines.

Due to the lack of digital infrastructure, the school attempted to integrate media literacy into the
curriculum using traditional methods, such as printed handouts, textbooks, and verbal discussions
about media content. However, these methods proved to be insufficient in the context of a rapidly
evolving digital landscape. In the absence of hands-on experience with digital tools, students had
limited opportunities to engage with and critically analyze media content in a meaningful way. The
theoretical concepts presented in the classroom were often disconnected from the real-world media
that students consumed, such as social media platforms, online news, and digital advertisements.
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Outcomes and Impact

The lack of adequate resources and trained educators had a profound impact on the effectiveness of
the media literacy initiative in Mirzapur. Although the school made an attempt to incorporate media
literacy lessons into subjects like Social Science and Civics, the lack of digital tools made it difficult
for students to fully grasp the importance of media evaluation. Without the necessary devices,
students could not access digital platforms to analyze news articles, engage with online videos, or
participate in discussions around current events in real-time. As a result, their ability to critically
evaluate media content was limited.

In surveys conducted with students, many expressed confusion about distinguishing between reliable
and unreliable sources of information. One student noted, "We learn about fake news, but it’s hard to
understand it fully when we don’t have access to the internet or news sites to practice." This feedback
underscored the disconnect between the lessons being taught and the students' ability to practically
apply them to their own media consumption. Most students still relied on television and word-of-
mouth for news, and despite theoretical lessons on evaluating media, they lacked the tools to engage
with the content critically.

Furthermore, the teachers faced considerable challenges in delivering media literacy content without
the necessary training. Teachers who were accustomed to traditional pedagogical methods struggled
to integrate the new curriculum effectively. As one teacher explained, "We were given some training
on digital literacy, but without the resources, it’s difficult to bring those lessons to life in the
classroom.” This lack of training in media literacy pedagogy meant that teachers were not equipped
to guide students through the complexities of analyzing media messages or engaging with digital
content critically.

Intervention by Local NGO: A Modest Improvement

Recognizing the limitations of the school’s infrastructure and resources, a local Non-Governmental
Organization (NGO) partnered with the school to address some of the challenges. The NGO, which
had been active in the region for several years, had experience in providing educational support in
underserved rural areas. They brought in additional resources such as digital devices, internet access,
and teacher training workshops focused on media literacy.

The NGO also helped bridge the gap by introducing a more hands-on approach to media literacy. For
example, they set up a small computer lab with internet access, allowing students to access digital
media content, such as news websites, videos, and educational blogs. This access to digital tools
allowed students to engage more directly with the media they encountered in their daily lives.
Teachers were provided with basic training on how to use these tools in the classroom, including how
to facilitate discussions about digital media, identify misinformation, and guide students through the
process of critical media analysis.

Although the progress was slow, the partnership between the school and the NGO showed modest
improvements in students' ability to critically engage with media content. With the availability of
digital devices, students could participate in online exercises designed to identify fake news, analyze
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the credibility of news sources, and understand the role of media in shaping public opinion. Teachers,
with the help of the NGO, began to incorporate more interactive activities in the curriculum, such as
media analysis games, group discussions, and collaborative projects centered on creating and
evaluating digital content.

Outcomes: Modest but Promising Progress

The partnership with the NGO, though limited in scope, resulted in some positive outcomes. Students
who had previously struggled to critically evaluate media content began to show signs of
improvement. They were more capable of recognizing the hallmarks of fake news, such as
sensationalist language and lack of credible sources. One student shared, "Now, when | see news
online, I try to check if it’s real or not. I learned how to look for the sources, and I know not to trust
everything | see.” Teachers also observed that students were more engaged in discussions about the
ethical implications of social media and the responsibilities of digital citizens. While the results were
not as profound as in urban schools like those in Lucknow, the progress made in Mirzapur
demonstrated that with the right resources and support, even rural schools could benefit from media
literacy education.

Despite these improvements, it was clear that the school in Mirzapur still faced significant barriers
to achieving full integration of media literacy. The lack of ongoing digital infrastructure and teacher
training meant that media literacy could not be fully incorporated into the curriculum in a sustainable
way. Furthermore, the reliance on the NGO’s intervention highlighted the gaps in government
support for media literacy initiatives in rural schools.

Challenges and Limitations

Several challenges continued to limit the effectiveness of the media literacy project in Mirzapur. The
most significant of these was the persistent issue of limited infrastructure. While the NGO's
intervention provided some temporary relief, the school still lacked a permanent solution to ensure
that all students had consistent access to digital resources. Additionally, while teachers were more
confident in using digital tools after the training, they struggled to integrate these new methods into
a traditional, text-heavy curriculum. The challenge of balancing the demands of the existing syllabus
with the need to teach media literacy remained a significant barrier.

Another limitation was the continued socio-economic divide within the rural community. Many
students from low-income families were unable to make full use of the digital tools provided by the
NGO, as they lacked internet access at home or faced difficulties in accessing online learning
materials. This digital divide underscored the importance of ensuring that media literacy education is
not only provided in schools but also supported by community-wide initiatives to bridge the gap in
digital access.

Conclusion

The case study of the rural school in Mirzapur illustrates the profound challenges faced by rural
educational institutions in integrating media literacy within the framework of India’s National
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Education Policy. While the school initially struggled due to a lack of resources and trained teachers,
the partnership with a local NGO provided a ray of hope. Though the progress was modest, it
demonstrated that with external support, rural schools could begin to develop media literacy
programs, albeit at a slower pace than urban counterparts.

7. Discussion

The findings indicate that while there is an increasing awareness of the importance of media literacy
in UP, several barriers remain in terms of infrastructure, teacher training, and curriculum integration.
Rural schools, in particular, face more significant challenges due to limited access to digital resources
and a lack of trained educators.

The case studies in both urban and rural schools provide contrasting perspectives. Urban schools in
Lucknow showed a more positive outcome, with media literacy programs being more effectively
implemented due to better resources, teacher training, and student engagement. In contrast, rural
schools in Mirzapur faced challenges in resource availability and teacher competence, which
hindered the effectiveness of the media literacy initiatives.

7.1. Key Challenges:

o Inadequate Training: A significant number of teachers have not received adequate training
in media literacy, especially in rural areas.

o Limited Access to Digital Resources: Many rural schools face challenges in providing
students with the necessary digital tools and infrastructure for learning media literacy.

o Slow Adoption: Despite the NEP's emphasis on media literacy, the pace of integration
remains slow in many areas, especially outside urban centers.

8. Conclusion

The integration of media literacy into the National Education Policy marks a significant step toward
preparing Indian students for the complexities of the digital age. However, as the case study of Uttar
Pradesh illustrates, the implementation of these policies is far from uniform. While urban schools
have made some progress, rural areas face considerable challenges that need to be addressed.

Future research should focus on longitudinal studies to assess the long-term impact of media literacy
education on students' digital literacy, critical thinking, and media consumption behaviors. Moreover,
policymakers need to ensure that the necessary resources and training programs are available to all
educators, especially in rural and underdeveloped areas.
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